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Abstract 
 
This study addresses current educational issues in promoting self-reliance and 
nurturing resilience efficacy.  Analysis of two observational classroom and 
education fieldwork studies suggest that university students lack the 
opportunities to verbalize and reflect on their experiences.  Verbalization and 
reflection of experiences are vital in promoting self-awareness, self-reliance, and 
resilience.  Collaborative efforts by people of various disciplines, such as 
educational, corporate, medical, public service, and psychological professions, need 
to be explored to promote program development and assessment. 
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Introduction 
In the last decade, youth research in Japan has taken new directions in 
exploring resilience efficacy in various settings.  Resilience research started in 
the 1970's, but began much later in Japan.  By definition, resilience is the power 
of recovery with the potential to prevent psychosocial maladjustment or restore a 
healthy state under stressful situations (Masten, Best, & Garmezy, 1990).  It is 
important in the prevention of illness, and the maintenance and enhancement of 
health.  Moreover, improving resilience efficacy is effective in enhancing peak 
performance.   
Research demonstrates that cross-generational communication has become 
increasingly challenging and highly risky in all primary sectors: family (private), 
school, workplace, or the community at large (public).  People in various 
disciplines, such as business, education, and the social sciences, draw similar 
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conclusions of a dim outlook for Japan's future if current trends prevail.  There 
has been a psychological trend of focusing inward, a tendency toward anxiety, and 
an avoidance of wider associations among youth of the social network generation.  
However, all generations are to blame for the inability to implement necessary 
measures to change the educational climate in Japan.  Novel approaches are 
usually a direct import of those that have succeeded in other countries.  In the 
business sphere, this has led to conservatism, avoidance of risk, and defensive 
behavior.  These tendencies have led the current (job-seeking) youth to respond to 
interview questions in the same manner (Kobayashi, 2014).  Personnel training 
research has also revealed that serious concerns have been evident in the 
workplace for over twenty-five years.  Lack of training opportunities have been 
associated with a lack of risk-taking and an unequal distribution of opportunities.  
In Japan, most opportunities are given to those who are certain to reap positive 
results, and less often to those who only have a chance of obtaining results 
(Morishima, 2014).  The result in the business sphere is a severe lack of 
competent personnel management staff in the early to mid-career age group.  
Lack of risk taking in management strategies include: cost cutting, optimization 
and efficiency orientation, as well as the promotion of streamlining.  Morishima 
(2014) sums this up as “defense management” (mamori no keiei) and makes the 
criticism that Japanese strategic human resource management undervalues a 
systematic approach and expects prospective managers to make sudden and major 
adjustments to promotions.   
This is somewhat similar to the global education aims in Japan, in which 
great goals are set, but the educational staff to realize them are unavailable.  
Education is an active and ongoing process.  “Study abroad” programs are 
strongly encouraged at many Japanese universities, but only a few students grasp 
its value.  The degree of motivation among Japanese university students varies 
greatly, and the majority prefer unchallenging courses and are only interested in a 
passing grade.  Extensive reading is unsupported and minimal reading 
requirements are often ignored.  University education is developing into a service 
industry, appealing to students as customers and promoting fewer opportunities 
for self-reliance and adaptability.  Students require more praise and recognition 
and prefer to be provided with correct answers or information.  They exhibit 
avoidant behavior in response to criticism, have an immense sense of pride with 
little supporting evidence, and lack the ability to imagine other people's positions.  
In other words, developing sensitivity for the position and feeling of others and 
providing support for their pride are two important points to focus on as a 
candidate in the job market (Namba, 2014).  Students also display very little 
evidence of independent thought.  All of this is contrary to the Adlerian approach 
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to education, which promotes the absence of praising, scolding, and teaching 
(Ogura, 2014).  This approach may be a solution to the problems currently facing 
Japanese education and society.  
This tendency has prevailed in Japan for over two decades.  The outcome of 
this avoidant defensive behavior is alarming, especially in view of the creative 
potential, or lack thereof, in Japan.  Japanese education has emphasized 
uniformity and sameness to maintain a sense of security.  The desire to be correct 
or the same as everybody else strengthens the highly defensive and sensitive 
mentality.  Positive psychology has also promoted a false sense of resilience.  
Students often address their fear of isolation and loneliness, but they clearly 
mistake isolation for independence or self-reliance.  As a result, cases of youth 
blaming their peers, teachers, or parents for their problems, and cases of workers 
taking their problems out on their bosses are on the increase.  In other words, 
stress coping and self-management strategies are on the decline. 
The lack of basic communication skills is alarming, yet educational support 
faces many challenges.  Individual variance in communication skills is increasing.  
Numerous factors impede the nurturing of resilience, social skills, assertion, and 
stress management: a feeling of shame in seeking help, the lack of social support 
services, and an inability to verbalize problems.  Chances for sharing internal 
thought are scarce and many youths do not express their true feelings in public.  
Opportunities for sharing and reflecting on inner turmoil are expected to avert 
ignorance of ambiguous thought and experiences (Hara, 2013).  Research on 
resilience revealed that high resilience scores were tied to high competence in four 
factors: 1) positive identity and self-concept (I am), 2) rich social support (I have), 
3) problem-solving ability (I can), and (4) optimism for the future and high 
self-regulation ability (I will).  In addition, those with high resilience scores 
demonstrated high self-educational abilities (Mori, Shimizu, Tominaga, Hiew, 
2002).  Another study with university students found that social skills and 
self-esteem predicted resilience.  University students with high social skills 
suffered less interpersonal anxiety, and were less likely to experience loneliness 
and depression (Saito & Okayasu, 2009, 2014). 
The lack of transition from dependency on supportive peers and elders to 
independence and self-reliance presents much concern for nurturing transitions 
toward resilience, autonomy, adaptability, and self-empowerment.  The fragility 
of mental health and lack of persistence are expected to increase if active 
measures are not implemented.  The assurance of uniformity is a cause that led 
to the majority focusing on the insistent pursuit for a place of belonging (ibasho), 
as well as the tendency to copy other people's technical terminology and produce 
consistently uniform responses.  This has led to a decline in morality, a 
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premature social nature, and a lack of normative consciousness (Ogura, 2014).  In 
a study of education students who did and did not participate in a practicum, an 
overemphasis of interpersonal rejection sensitivity and automatic thoughts 
relating to social phobia, trait/state anxiety, and depression were prevalent among 
the no practicum group.  The no practicum group tended to be dependent on 
evaluation by others, have negative expectations for their future, and experience 
negative thoughts about themselves, fear of relationship failure, unassertive 
interpersonal behavior, and fear of hurting others.  The practicum group was 
affected by fear of criticism by others and negative expectations for the future.  
Both groups presented a positive correlation between negative expectations for the 
future and depression.  In the no practicum group, there was a positive 
correlation between positive automatic thought and depression (Koseki, Suyama, 
Kaneko, & Suzuki, 2014). 
Cross-cultural communication research suggests that “content of speech” and 
“style of speech” are more important than fluency and accuracy in terms of 
competence in communication.  Some experts claim that the opposite of an inner 
focus is a global focus and that a global focus requires English speaking ability and 
a high income (Uchida, 2014).  However, such global standards are expected to 
change.  In its global education goals, the Ministry of Education seeks to 
“overcome the inner tendency of the young generation, and nurture individuals 
who actively face global challenges, based on the international industrial 
competing ability and stronger ties between countries” (Ministry of Education, 
Culture, Sports, Science and Technology, 2014).  The “what” and “how” involves 
independent thinking and processing skills that do not develop in the absence of 
knowledge and proper training opportunities.  Students are more internet savvy 
and tend to prefer internet resources to books.  This has led to less critical 
reading and a pervasive use of unreliable references.  Second-hand references are 
accessible and used extensively.  Interpretations are also blurred and there are 
very few results reflecting divergent and original thinking and processing.  In the 
absence of dialogue, there is also limited processing.   
In 2003, the Ministry of Education in Japan embarked on a mission to 
increase the number of Japanese who can speak and use English.  University 
programs are focused on raising language test scores.  Very few programs give 
students the opportunity to apply their knowledge and test their ability to think 
and act on book knowledge.  Corporate and educational internships or fieldwork 
can provide ideal opportunities to test out professional potential and 
communication competence.  Although the numbers have doubled in the last year, 
roughly 30 percent of university students take advantage of such opportunities 
(Recruit, 2014).  Many peer education programs are being implemented on an 
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exploratory basis, but stronger cooperation between industrial, academic, and 
government sectors is required.  Students need to take on challenges to think on 
their own, establish connections, and act on their thoughts.  They need the 
cooperation of people with experience so that they can reflect on their failures and 
learn from them.  Without these cooperative connections and opportunities, 
Japanese human resources are expected to possess low productive potential in the 
years to come. 
The American Psychological Association has summarized ten important 
points to build resilience (American Psychological Association, 2013):  
1) Make connections.  
2) Avoid viewing crises as insurmountable problems.  
3) Accept that change is a part of living.  
4) Move toward your goals.  
5) Take decisive actions.  
6) Look for opportunities for self-discovery.  
7) Nurture a positive view of yourself.  
8) Keep things in perspective.  
9) Maintain a hopeful outlook.  
10) Take care of yourself. 
Action research on university students suggests that Japanese students lack 
the vision and insight, goals, and experience to build resilience efficacy in their 
university years, which is a prime time to prepare inner strength to lead healthy 
lives in the future.  Strategic human resource management is something that 
needs be explored well before the resource enters the workforce, in order to 
maximize individual performance and welfare in the long term. 
 
Method 
 
Observational Research 1 
A qualitative classroom discussion observational study was conducted at two 
university campuses: [A] a national (N = 10; 9 males, 1 female; z-score 60 or 62 in 
2015) and [B] a private university (N = 30; 10 males, 20 females; z-score 56.2 or 59 
in 2015) in western Japan (z-scores from University Navigation, 2014).  The two 
samples consisted of students from the same age group (20–23 years old), but had 
seminar advisors with contrasting teaching styles.  Both professors earned higher 
education degrees from American institutions, which is reflected in their 
respective teaching styles.  The style of the advisor from the national university 
was characterized by strong discipline, hierarchical relations, imposition of critical 
discussion, and active peer review.  Students were selectively screened and highly 
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competitive.  The style of the advisor from the private university was 
characterized by a more humanistic counseling learning approach, encouraging 
student initiative and creative thinking. 
Students were given three group assignments: 1) describe your strengths and 
weaknesses, 2) list the three most important factors in fundamental competencies 
for working persons, and 3) provide methods to develop them.  Students were 
divided into groups of 3 or 4 members and given 3 minutes for assignment 1), and 
5 minutes each for assignments 2) and 3). 
 
Observational Research 2 
A number of qualitative classroom observations were administered in western 
Japan.  This was part of a student empowerment peer education project and 
study program, planned and directed by students for students.  The target 
participants were from a diverse age group ranging from age 2 to 23.  The 
discussion program consisted of 1) peer education by university students for 
university students, 2) discussion with high school students from a private 
international school, 3) discussion with students from a Japanese public high 
school, and 4) an interaction program with children ages 2–12 and their parents.  
 
Results 
 
Observational Research 1, Group [A] 
The responses for assignment 1) state your strengths and weaknesses (3 
minutes per person) are shown in Table 1. 
The frequent responses are summarized in Table 2. 
The responses for assignments 2) state the three most important factors in 
fundamental competencies for working persons (5 minutes per group), and 3) 
methods to develop them (5 minutes per group) are presented in Table 3. 
In group [A] , constructive verbalization of solutions to the stated weaknesses 
were observed.  The methods given to develop the fundamental competencies for 
working persons tended to be unique and individualistic. 
 
Observational Research 1, Group [B]  
The responses for assignment 1) state your strengths and weaknesses (3 
minutes per person) are presented in Table 4. 
The responses for assignment 2) state the three most important factors in 
fundamental competencies for working persons (5 minutes per group), and 3) 
methods to develop them (5 minutes per group) are presented in Table 5. 
In group [B] , there was a lack of process thinking.  For example, many of the 
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stated strengths were cancelled out by stated weaknesses.  In addition, many of 
the responses were “cookie-cutter” answers, indicating that present youths cling to 
specific keywords (that appeal to the potential employer), without understanding 
the meaning or demonstrating any individual thought.  
 
Observational Research 2 
A qualitative assessment of student weaknesses and problems derived from 
two and a half years of student-directed program development and 
implementation are summarized in Table 6. 
The results indicate that students have low self-reliance and poor 
adaptability.  Almost all students demonstrated a lack of fundamental social 
skills, a lack of common sense regardless of their academic skills, and a weak 
inner self.  These traits are detrimental in creating a “global citizen,” much less a 
competent domestic citizen.  It is easily comprehensible that students are unable 
to communicate with persons outside their own group. 
 
Discussion 
 
Observational Research 1 
The results revealed no striking differences between groups [A] and [B] in 
self-evaluation and description of fundamental skills.  However, group [A] 
indicated deeper process thinking, self-reflection, and clearer verbalization of 
thought.  Further, the ability to engage in a process of trial and error as well as 
reporting in daily routines was apparent.  Across the board, students recognized 
problems and had a sense of what needed to be done, but lacked opportunities to 
put their thoughts into action.  This is a clear limitation supported by many 
experts (Ogura, 2014; Ichikawa & Nakanishi, 2012).   
On paper, the results are not noticeably dissimilar, but the speed, 
presentation style, group management, and overall classroom mood were 
strikingly different between groups [A] and [B].  In group [A], independent 
thinking and constructive criticism in group discussion were predominant, and 
clarity and efficiency were maintained.  The content and style of presenting 
issues were organized and original.  Students from group [B] had good 
self-descriptions and goals, but little evidence to support them.  Much of the talk 
in the classroom was one-sided and very little constructive criticism or alternative 
comments existed.  Many students preferred an easy and congenial classroom 
and positive psychology was overemphasized.  When deep reflection on the 
classroom dynamics was suggested, there were strong resistance and avoidant 
reactions.  Much of this resulted from a false sense of pride and lack of reality.  
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Their tendency to overuse keywords and technical terms commonly found in the 
media and books may be of concern when we address self-reliance and potential 
adaptability.  In contrast to group [B], students in group [A] provided evidence for 
all descriptors.  It was evident that these students had a good sense of the agenda 
and objectives they needed to improve, and they demonstrated independent 
thinking even in their small groups.  They depended less on one another than 
students in group [B].  In group [B], a leader was appointed for the group and the 
rest of the members appeared to stop thinking.  In group [A], small groups 
continued to develop after the initial selection of leader.   
Opportunities for students to challenge themselves, however, are still very 
limited.  Lack of experience leads to a lack of ability to be precise in listing 
supportive evidence for improving their strengths or overcoming their weaknesses.  
Students have the ability to reframe their weaknesses and to put them in a 
positive light.  Without experience, the existing reality is an inability to learn and 
take an active role in facing setbacks.  Free and applied thinking can help in 
creating meaningful opportunities in their daily routines.  While students in 
group [A] pursued part-time jobs with a clear purpose and verbalized their 
experiences, suggesting free thought, students in group [B] demonstrated a strong 
sense of pride with very little supporting evidence.  Unsupported pride and the 
inability to imagine others’ positions have been corroborated by other studies on 
youth (Namba, 2014).  Less active communication or dialogue takes place 
between teachers and students.  Students often resort to avoidant behavior in 
response to criticism, correspondence, and contact from all but their intimate 
friends.  Those who avoid criticism tend to take communication negatively and 
have limited resources in flexibility, adaptability, and imagination to overcome 
inter-personal conflicts.  The seemingly exclusive nature of social network 
services popular among youth is leading to social training of less desirable skills, 
such as promoting avoidant behavior and maintaining superficial relations.  
Moreover, a strong obsession and avoidance of exclusion exacerbate the situation 
at hand.  University student relations are mostly concerned with avoiding 
negative perceptions by others and a compulsion to join closed social networks 
that in many cases, severely limit their connections and contacts.  This often 
results in a narrowed view of the world and misinterpretations due to limiting 
one's group (Ogura, 2014).  The motivation behind avoidant behavior is, 
according to many students, the inability to come up with something appropriate 
to say.  What may seem to be good judgment and common sense to people who 
communicate regularly seems to be difficult to grasp by those who do not have 
opportunities requiring communication.  
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Observational Research 2 
1) Peer education by university students for university students   
Two and a half years of peer education assessment have revealed very little 
evidence of competence regarding communication, planning, and implementation 
ability. 
Peer education by university students demonstrated problems in very basic 
issues.  Of the ten attempts by more than twenty students to design and manage 
an original discussion program, only two students managed to carry through to 
completion, taking full responsibility for recruitment, planning, implementation, 
and submission of observation reports.  These two students constantly made 
suggestions for new programs and followed through with their suggestions to the 
conclusion.  However, they did not have the time to train the next group.  The 
majority of students failed to comply with basic tasks, such as maintaining 
communication with one another, reporting problems to the faculty, meeting 
deadlines, recruiting participants, and improving on previous experience.  Many 
demonstrated uneasiness in maintaining contact and keeping communication 
lines active throughout the required timeframe.  Numerous students who 
dropped out midstream did so without communicating their decision to withdraw.  
Some students were capable in planning, but not in all the tasks required for 
complete execution of the program.  Even when given specific tasks, such as 
recruiting students for their study group, students were unable to create 
alternative procedures to publicize their program.  This was an indicator that 
students do not have alternative approaches to problem solving or the ability to 
communicate with their peers as extraordinary situations arise.  They have little 
or no sense of emergency.  When the number of participants dropped to nearly 
zero in a study group, student leaders were unable to secure one participant in one 
week.  If this were a task given in the workplace and noncompliance or 
incompetence would result in a pay-cut or dismissal, many students would most 
likely approach the situation at hand with more alternatives.  In many cases, 
follow-up communication was insufficient and the explanation was highly 
methodical and did not cater to the interest of the target individuals.  
Self-directed reflection skills were lacking.  Peer education seeks to nurture 
sensitivity to others and flexibility, but these objectives can be pursued only after 
conditions such as self-direction and autonomy are satisfied. 
 
2) Discussion with high school students at a private international school   
 The discussion event with international school students was conducted 
completely in English.  University students prepared discussion topics on global 
world citizens and discussed their views on education.  This event was a 
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challenge as the high school and even junior high school participants were far 
more active than were the university students' in charge of the event.  Although 
the first university students got the approval of the international high school 
faculty, this event was on hold for two years after the first attempt.  The sense of 
urgency to continue something they worked to get approval for, and maintenance 
of human resources are critical problems.  Students desire more recognition for 
their temporary or single contribution than they deserve, but do not have the 
persistence or imagination to take on the challenges to manage a student-directed 
approach to peer education.  In other words, they claim that the program they 
participate in is “student-directed” without fully comprehending what is involved. 
 
3) Discussion with Japanese public high school students   
A discussion event with student council members of a Japanese public high 
school was planned.  In addition to the students, one young faculty member and 
the principal also participated.  The inability of university students to carry out 
the event based on a specific plan and question list was beyond foresight.  The 
biggest failure was the inability to communicate with the host teacher as planned 
in advance.  Students ended up speaking to the host teacher as they would to a 
friend, casually requesting that he jump in anytime, taking him by surprise.  In 
their reflection papers, students did not realize why they failed to carry out their 
tasks and, specifically, how they could improve them.  The inability to verbalize 
their reflections can easily become a major setback in the workplace and 
participation in society.  The tendencies toward shyness and fear of failure seem 
to result in anxiety and failure to follow instructions.  From the numerous 
discussion programs administered by students, it has become apparent that they 
need more concrete directions beyond “communicate to the principal what you 
would like him/her to do,” and require actual scripts to use in their first encounter.  
Lacking scripts, students failed due to anxiety and inappropriateness (e.g., lack of 
respect or regard for others), and neglected to maintain contacts with those who 
could offer opportunities for further growth and training.  It is important to note 
that this description includes the problems faced by the more competent and 
dedicated students, and omits the problems of those students who clearly cannot 
carry out any task with good judgment.  Needless to say, some of the worst cases 
were upper class students who consistently demonstrated their inability to 
communicate, lack of common sense, and lack of respect for others. 
 
4) Interaction program with children and their parents 
The child study group administered five 3.5-hour study programs for parents 
and their children ages 2–12.  The purpose was to create original programs 
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utilizing their strengths and provide inter-generational opportunities for 
interaction between people with different experiences.  Students suggested 
pre-existing programs and could not utilize their human resources to interact with 
wide age groups.  Most of the issues stemmed from the inability to consider other 
people’s positions or to imagine others’ feelings.  Avoidance of failure, an 
overemphasis on the importance of a spirit of cooperation, and a lack of 
independent and creative thinking impeded the program development.  In 
reflecting and reporting on the experience upon completion of the program, 
students scarcely reported on the goals and objectives of the program and focused 
primarily on the tasks.  This task-oriented reporting suggests that students are 
not capable of giving convincing arguments and meaning to their experiences. 
Students failed to follow the faculty member's instructions, and carried out 
the event in a meaningless and self-centered manner, only pleasing themselves.  
The results demonstrated that the students were not competent enough to run the 
event themselves.  If the faculty member desires to have the event run the way 
he/she intends, he/she must give specific instructions and leave no room for 
thought or interpretation to the students. 
 
Conclusion 
This is a preliminary observational study of human resource dynamics, 
essential in maintaining on-going and effective program implementation and 
development.  With a limited numbers of students who can persist or commit to a 
self-selected task to its conclusion, competitive opportunities are even more 
difficult to obtain.  What is lacking is the ability to recognize and address 
problems, reflect on tasks, overcome difficulties, and continue until completion.  
It is clear that more opportunities to ease the transition between university and 
the workplace must be made available in order to secure competent workers for 
the future.   
As university education progresses in the opposite direction from Adlerian 
psychology, there is a risk that education will become a customer-friendly service.  
It is difficult to regard this as a sound direction to train competent personnel 
capable of working in any capacity in professional settings, much less in 
international settings.   
It is clear that students need more opportunities to vocalize their 
observations, interact with others, and engage in more discourse and content 
analysis regarding their day-to-day experiences.  Students have many relevant 
experiences, but lack the ability to focus on what to say (content) and how to say it 
(method).  It is interesting to note that the vast majority of 3rd and 4th year 
students consider “how” as more important than “what” if requested to make a 
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choice.  They fail to understand that the method is meaningless unless the 
content is well defined.  For example, one cannot carry on a conversation without 
a topic, even if one has a superior style of speech.  The method of speech can be 
improved with training, but the content can only be improved by the diligent 
accumulation of knowledge, experience, and self-reflection.  University student 
relations require acceptance and approval from peers to a greater extent than can 
be expected from peers and superiors in the workplace. 
More experiences for students to be vocal about their listening and reporting 
skills are also required.  They need to interact more actively with one another 
without feeling defensive about true feelings, especially negative ones.  It is 
important to reframe negative emotions at times, but in the process of personal 
growth, confronting and exchanging plainly stated weaknesses are also important.  
In comparison to general society, a university classroom is a place where honest 
expressions can be accepted more easily. 
There is a predominance of quantitative assessment on resilience efficacy and 
negative factors associated with a lack of resilience, but critical limitations in 
program development, content, and the qualitative analysis of the reflection 
process in the training of pre- and post-practicum students.  Resilience efficacy 
research has concluded that program development is scarce.  Defining target 
skills and necessary social skills are also areas that require improvement.  It is 
essential that collaborative research efforts be made to connect not only 
educational and corporate spheres, but also psychological, medical, and public 
service professionals, to develop a fully comprehensive model to promote and 
nurture resilience efficacy in the future. 
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Table 1.  
Responses for Strengths and Weakness for Group [A] 
Strengths Weaknesses 
I am decisive when limited to two choices.  
I take personal responsibility; I can solve 
my own problems. 
I am indecisive when faced with many 
choices. 
I am tenacious, able to learn from 
mistakes (e.g., failed an assignment but 
strived to improve it), and listen to others 
if they are convincing. 
I am stubborn, cannot give up easily, and 
cannot change my own way and thinking 
unless convinced to do so. 
I can persevere despite failures. I am not individualistic because of 
adjustments to others.  I will do anything, 
but cannot set priorities, so my limit is 
exceeded.  As a result, I am not responsible. 
Once I start a task, I can continue it. I cannot refuse requests for help.  Higher 
efficiency of time management is necessary to 
overcome shortcomings. 
I will act once a decision is made.  I treat 
failure as learning material. 
I am indecisive and late in making decisions.  
I frequently experience failure after making a 
decision and acting on it. 
I am able to cope with stress (e.g., worked 
at call center and acquired endurance). 
I used to dislike conversation (improved after 
working at call center).  I cannot continue 
unless interested. 
I am mentally strong.  I can endure, but 
not indefinitely, so I must circumvent 
tasks accordingly. 
I am physically weak, in spite of training at 
the gym. 
I can learn to like what I do. I cannot quit after continuing.  I do many 
things simply because of inertia. 
I can hold conversations using knowledge.  
I can concentrate when needed.  I can 
make use of my experience in the future. 
I frequently converse in a vague manner, so I 
cannot make my point clear. 
I can face challenges.  I can concentrate 
when needed. 
I cannot continue anything for long. 
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Table 2.  
Summary of Frequent Responses for Group [A] 
Strengths 
(Points worthy of mention) 
Weakness 
(Points for improvement) 
・Endurance 
・Resilience (Recovery from failure) 
・Decision making ability to take action 
・Lack of decisiveness 
・Lack of endurance 
・Lack of self-direction/autonomy 
 
 
 
 
 
 
 
 
 
 
Table 3.  
Responses for Fundamental Competencies for Working Persons for Group [A] 
3 most important factors Methods to develop them 
・Managing money and finances 
・Cooperation, sense of belonging 
・Responsibility, ability to continue  
・Time and record management  
・Determining necessary actions 
・Literacy 
・Ability to negotiate 
・Assessment ability 
・Physical strength 
・Industry specific knowledge 
・Experience 
・License (credentials) 
・Responsibility 
・Physical strength 
・Mental strength 
・Past achievements 
・Exercise (lift weights) 
・Endurance (processing customer claims, 
changing jobs) 
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Table 4.  
Responses for Strengths and Weakness for Group [B] 
Strengths Weaknesses 
I have consideration for others. I have no motivation. 
I can work seriously. I try to please everybody.  I am affable to 
all. 
I am strong-willed. I easily become bored. 
I can get along with various people. I cannot get along with people that I dislike. 
I am quick to recover. I am easily influenced by others. 
I can talk without embarrassment. I cannot insist on my opinion; I am easily 
influenced by others. 
I can talk clearly, while looking at others in 
the eye. 
I cannot adjust to others. 
I am a positive thinker. I am often late. 
I am considerate and aware of my 
surroundings. 
I fear new challenges. 
I like to take care of and help others. I am weak-willed. 
I have a strong sense of responsibility.  I 
serve as a club leader. 
I accept too many tasks that exceed my 
capacity.  I have negative thinking. 
I am good at taking action.  I serve as an 
analyst for the American Football team. 
I do not do unnecessary things. 
I am sensitive to situations and feelings. I cannot restrain my emotions. 
I am good at planning. I cannot follow a plan. 
I can listen to others. I lack self-direction and autonomy. 
I have my own opinion. I cannot state my opinion.  I am paranoid. 
I am good at listening to others. I cannot consult others. 
I am good at fast decisions and adaptability. I am selfish and self-centered, and have a 
quick temper. 
I am empathetic.  
I am enthusiastic. I am shortsighted and inconsistent. 
I can take action. I take impulsive action without planning. 
I am affable and can earn trust. I tend to concentrate on one point and am 
not aware of my surrounding. 
I am flexible and can adapt. I cannot voice my opinion out of 
consideration to others. 
I can take action with a clear goal. I cannot take action without setting a goal. 
I can strive toward a goal that I set. I am always anxious. 
I am good at analyzing and can learn from 
others. 
I tend to adjust excessively to others. 
I can strive toward a goal that I set. I am easily influenced by others' opinions. 
I am flexible. My interests/disinterests are extreme. 
I can carry through to the end. I am a late starter and have no plan. 
I can make general judgments. I do not think for myself because I listen too 
much to others. 
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Table 5.  
Responses for Fundamental Competencies for Working Persons for Group [B] 
3 most important factors Methods to develop them 
- Ability to adapt 
- Ability to endure 
- Desire for advancement 
- Experience change of environment 
- Move others in a position of authority  
- Set goals and find meaning 
- Ability to communicate 
- Ability to take action 
- Ability to endure 
- Initiate conversation, interact with others 
- Act without fear of failure 
- Endure difficulty (e.g., not using the air conditioner in 
summer) 
- Cooperativeness 
- Interpersonal communication 
ability 
- Self management ability 
(health, time) 
- Look around you in a positive sense, be aware of your 
role 
- Have your own opinion, and respect others' opinions 
- Awareness of health and time 
- Ability to act 
- Willingness to learn 
- Responsibility 
- Take action and learn from results 
- Find something of importance (persons, belief, 
profession) 
- Ability to take action 
- Efficiency 
- Ability to adapt 
- Have a false sense of pride 
- Consider efficiency 
- Think of possibility of change 
- Greeting and time 
management 
- Ability to endure 
- Responsibility 
- Be constantly alert and early 
- Continue the same thing, challenge repeatedly 
- Approve of significance of existence 
- Cooperativeness 
- Ability to speak up and take 
action 
- Self management 
- Be aware of one's role 
- Have a clear belief and sense of self 
- Be aware of what needs to be done 
- Health and time management 
- Sense of responsibility 
- Problem solving ability 
- Regular routine, effective time  
 management 
- Talk to superiors 
- Collect information 
- Ability to take action 
- Ability to plan 
- Ability to adapt 
- Do not fear failure, make the most appropriate choice 
- Determine what needs to be done, working backwards 
from the final goal 
- Attempt new things, and not refuse 
- Communication ability 
- Self management 
- Problem solving ability 
- Do not be afraid of contacting others 
- Allow room for unexpected matters 
- Create a self-manual 
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Table 6.  
Student Weaknesses and Problems for Group [B] 
Weakness Description 
Lack of Originality Students demonstrated little evidence of free thinking.  
Ideas of implementation were based on first and 
secondhand ideas of previous experience.   
Lack of Initiative Students waited for directions and showed very little or no 
initiative.  This indicated their lack of ability to suggest 
and take action. 
Lack of Persistence Students demonstrated a lack of will to communicate and 
confirm, which led to mistaking tasks, and 
misinterpretations.  This indicated their inability to 
successfully carry out the task. 
Poor Communication Students demonstrated a lack of ability to report, contact, 
and consult. 
Unnecessary Fear Students' fear of failure or criticism led to hiding mistakes 
and manipulating their situations.  Students attempted 
to look good in the presence of others. 
Positive Psychology Students tended to show pride and confidence which were 
not supported by evidence of achievement.  Students 
responded favorably to compliments and positive feedback, 
but were unable to accept criticism or negative feedback.  
Students tried to find convenient targets to blame. 
Lack of Responsibility Students tended to overlook or ignore deadlines, and 
demonstrated a lack of commitment and responsibility. 
Shyness Students tended to avoid first encounters. 
Lack of imagination Students lacked the ability to build on previous experience 
or imagine the other person's thoughts or position. 
Lack of common sense Students lacked common procedures in communication 
with superiors, such as appropriate judgment of time, 
place, and occasion (e.g., attire, style of communication). 
Lack of Exposure Students lacked exposure to people of different generations 
and life experiences. 
Lack of reflection Students lacked the ability to reflect deeply and verbalize 
the process of their experience. 
Poor time management Students could not manage multiple commitments, and 
often made immature, easily defeatable excuses. 
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